
Dear Hilo students,  
This paper explores the theory and philosophy of EasyDayÕs approach to outdoor education. The article 
outlines important aspects that inform our thinking and practice as educator s. It addresses some 
fundamental questions from which we can draw up an educational framework, powerful enough to meet 
the challenges of our time effectively , be it in outdoor education or in ph ysical education. I hope you find 
the patience to read and study it.  
 
During our time together we will explore Outdoor Education and how it could inform Physical Education. I 
think it is a fascinating theme, blowing the boundaries of its classical forms. In doing so I hope we can 
contribute towards your understanding and creative practice as physical educators, so that you  can 
enable personal development for your own students and drive positive social change. Of course as 
educators we can only be effective if we start collecting experiences ourselves. To think outside the box, 
to do things differently, to experiment, to be creative and innovative are hallmarks of educational 
autonomy. I think you will need to be brave and find the motivation to keep exploring  radically Ð not for 
yourself Ð but to make your professional contribution to a better world.  
 
The paper below I wrote  recently as part of my own studies.  

 

Like Bugs in a Bowl  
Exploring learning  theories for sustainabil i ty and responsibi l i ty  

By Korbi Hort , Spring 2011 

 

Prologue  

I write this paper in the face of the nuclear and environmental disaster unfolding in Japan. 

As a result of an earthquake the whole island shifted some two metres, so scientists say, 

with a subsequent tsunami killing thousands Ð towns , families, livelihoods, economy, all are 

devastated. As if that was not enough, the nuclear power plant Fukushi ma started to blow 

up and leak its death- bringing radiation.  

Parallel to this a phenomenon not dissimilar to the collapse of the Soviet Union has hit the 

Arab region. During the last weeks a wave of political and social change has swept through 

Tunisia, Libya, Egypt and other countries. Everyday the media broadcasts pictures showing 

horror and warfare in Libya, a country just across the Mediterranean S ea, not far from my 

home in Spain. Dictator Gaddafi deploying his arsenal of weapons and fighters again st his 

own citizens, in a violent struggle to remain in power. I suspect that his weapons and his 

money come from all over the world, partly f rom his former western partners, such as 

EuropeÕs oil- hungry societies. Clearly, we are all part ly responsible for this mess.  

ÉÉ..  

This week the moon is going to be the closest it has been for  20 years, pulling on continental 

shelves and gently drawing out flowers and lea f s from tender buds to unfold delicately 

under the life - giving sun. -  Spring time on our marvellous planet Earth . 

ÉÉ..  



The stories above show that we have co- created a global society that lives and acts in 

unsustainable ways and often irresponsible. We have created amazing technologies, complex 

social and economical systems, great works of art and science Ð yet do we really manifest 

wellbeing in our selves and the world? Looking through the  history books we learn that 

humans have created much misery for one another, sin ce thousands of years. Last century 

for example saw over 100 million people killed in wars! Marked by population growth and 

technological advancements, our generation is witnessing unprecedented acceleration of 

resource depletion and biodiversity loss. Clearly the problem is not technology but how we 

use it. The problem is also not power or capitalism  per se but how we apply and engage in it. 

At the root of these problems seems to be a deep - seated dysfunction in the human 

condition.   

 

In a video broadcast Eckhart Tolle beautifully  explains his view on the meaning of 

responsibility  (accessed online on 16.03.2012 at: http://www.youtube.com/watch?v=1DgPaoObetE).  

Responsibility means to Tolle primarily the ability to take responsibility  for ones own state 

of c onsciousness, which determines my thoughts and actions and thus what kind of world I 

create. Only a dysfunctional consciousness produces a dysfunctional worl d. He thinks  that if 

we do not manage to heal or transform the ÔsicknessÕ of the human mind, then we are likely 

to destroy humanity on earth. Considering the speed of environmental degradation Tolle 

doubts that the planet can give us enough time to learn Òthe slow way through sufferingÓ. 

To shorten this learning process is the aim of a spirit ual practice Ð so Tolle says. 

 

--------  

 

This paper is building on my previous inquiry ÒGratitude  -  a solo in wild natureÓ, which was 

based around my personal experience of a wilderness solo. This paper now sees me exploring 

ideas and theories in search for an educational framework that is potent enough to be 

effective in the face of great challenge. To do this I first prepare the grounds by offering 

some ontological and ethical considerations upon which I present and contrast a number of 

learning theorie s. To safe this inquiry from being an intellectual journey only, I also tested my 

theories in practice by facilitating  two wilderness solos , one of which I reflect on in Appendix 

2. Furthermore, I picked up a second strand of inquiry around presentation al knowing, art 

and creativity. In fact it was an expressive arts experience at Ashridge during our last 

workshop that prompted me to look more closely into the nature of thoughts and words. I 

shall therefore start chronologically.  

Creativity  

In our relat ionship my partner and I find it sometimes hard to communicate well. There are 

certain issues that come up repeatedly and we struggle to handle them well. Sometimes 

communication breaks down and the situation escalates. Here itÕs neither the place nor the 

point to go into any detail of the issues we have, but to illustrate how valid and relevant 



TolleÕs comments on responsibility above appear to me personally. As my thoughts and 

emotions turn sour, dark and negative I sometimes feel rather helpless, want to  run away or 

fall into a short outburst of rage. It is my state of co nsciousness that then manifests 

emotional suffering and mindless action. I feel like we often behave pretty similar to little 

children. As situation s trigger  old and deeply seated response strategies we simply seem to 

get overwhelmed and carried away. This is not dissimilar to what I see happening on a 

collective level, as communities or nations clash with each other. After the storm has blown 

over it feels like such a great waste of energ y. There is also a bit of shame to have missed 

the opportunity (again) to handle things differently. So this theme was where my first 

person inquiry started this time. I made the issue above subject to an expressive arts 

exercise and subsequently started r eading about dialogue and non- violent communication. 

Two topics I hope to address in the future as this inquiry unfolds.  

 

During the MSc programme at Ashridge College Shoshana Simons, a lovely and truly vibrant 

woman working at the California Institute of Integral Studies, facilitated a session that 

gave me a taste of the transformative capacity of practicing expressive arts.  It helped me 

to get to grips with the challenge I sometimes experience in my relationship and gave me an 

insight into an alternative to communication through words. As such it provided an 

opportunity to deepen my explorations of presentational knowing through arts.  Appendix 1 

offers an account of the exercise and my reflections on the experience.  

 

It was the nature of creativity, though t, words and perception that I started to explore in 

the expressive arts exercise.  In the next section of the paper I deepen this through 

reflective observation s and the review of literature.  

 

 

The nature of thought  

ÒWhen we understand how our mind works, the practice becomes easy.Ó  

                                                         12th  Century Zen Master Thuong Chieu 

ÒWild to me means the uncultivated the un- tamed. Thought is the opposite. It stands for the 

cultivated. Thought and knowledge are abstracted experience. We need it of course to 

ÔfunctionÕ in the world, to comprehend, communicate, etc. Yet it takes us away from naked 

ÔsuchnessÕ.Ó     Extract from my previous inquiry report Ò Gratitude Ó 

 

Thoughts are made up of words and language. The words act as containers of meaning. 

After we are born we learn to use language as a means for communication, to make sense 

of our experiences and to lead our lives. It seems important to understand that words are 

mental containers for meaning and fill up ove r time through experiences . We associate 

experiences with words . For example, as I continue to experience trees (through my senses), 



learn about them, climb onto them, connect with them, I associate these experiences to my 

underlying concept of Ôtree Õ. Your experiences of a tree will be slightly different to mine. So, 

words are containers or mental structures of meaning and their contents differ from 

person to person as they are based on experience. This difference then becomes a potential 

source for miscom munication. It also shows that understanding the world through thought 

and language is very narrow and limited. Decisions based on reasoning only, largely ignoring 

feeling and intuition, then easily become a source of error. In relation to this, Indian 

philosopher Krishnamurti (2000) describes thoughts as ÔdeadÕ, as opposed to the process of 

life , which unfolds creatively in the present moment. He explains how thoughts are recorded 

in memory and thus part of the past. As soon as we use thought, which we do almost 

incessantly, we step away from our full capacity to be creative, aware and sensitive, yet it is 

exactly these qualities that we seem to need so much in order to life well, in harmony and 

beauty.  Caught in thought our view is clouded. 

 

At this point  in our investigation we understand that concepts (our words) are not the real 

thing. Words and thoughts become problematic once we equate them with reality Ð 

ÔsuchnessÕ as I called it in the quote above. Unfortunately this seems to be what happens. As 

we (subconsciously) perceive the world through the lens of thought we distort it largely and 

reduce it to their narrow contents, including the perception of the self. In doing so we split 

the marvelous world of interdependent phenomena into subjects and objec ts. Now the tree 

appears to exist out of itself and in its own right, and I am ignoring the infinitely complex 

causes and conditions (such as the soil, the clouds, the moon, the sun, the pollinators, the 

trees individuality, etc) that contribute to and in fact deeply inter - are with its existence. 

The same kind of reduction happens of course within our relationships to people too. !!

!

I am reminded of an amusing yet illustrative episode I read in CapraÕs (1989, p142, 143) book 

Uncommon Wisdom. In discussion with renown psycho therapist RD Laing on the nature of 

consciousness Capra outlines his understanding of the traditional Western scientific view: 

ÒIt considers matter as primary and consciousness as a property of complex material 

patterns, which emerges at a  certain level of biological evolution.Ó He continues by 

contrasting this to what he calls the Mystical view which ÒÉregards consciousness as the 

primary reality, as the essence of the universe, the ground of all being, and everything else Ð 

all forms of m atter and all living beings Ð as manifestations of that pure consciousness. The 

mystical view of consciousness is based on the experience of reality in non - ordinary modes 

of awareness, and such mystical experience, they say is indescribable. It is ÉÓ  

ÒAny experience!Ó Laing shouted, interrupting Capra forcefully. ÒAny experience! Any 

experience is indescribable! Just look around you for a moment and see, hear, smell, and feel 

where you areÉyou will never be able to describe the experienceÉitÕs not just mys tical 

experience; itÕs any experience.Ó  



 

The two truths  

Everything on the Earth 
In- between, and above 
Is arising from one afflu ent source  
If my thoughts, the words and deeds 
Reflect this complete understanding of unity,  
I would be the peace I am seeking in this moment. 
 
Translation of the Gayatri Mantra by Donna Farhi ( 2003)  
 
 
At this point I would like to bring bac k the theme of nature - based learning by sharing a 

story of my childhood. I grew up very close to nature. We where living in an old forestry 

house, in the middle of a large woodland and way out of town. As we had no TV I spent years 

playing outside. One day, I was maybe 8 years of age, my best friend told me that his dad, a 

biologist, said that ÒWe are animals tooÓ. I was so shocked that I remember the incident well 

until today. It had never crossed my mind that this was possible and I immediately rejected 

t he idea. Looking back I now understand that the mechanistic Cartesian worldview, seeing 

humans as apart off and above nature  and the universe as a great machine, had already 

rooted deeply in my consciousness, and caused this stark reaction. I spent my whole youth 

climbing and mountaineering yet it was only when I got in touch with Buddhist teachings, 

aged 24, that the quality of my relationship to the natural world started to transformed. 

From this I conclude that exposing people to nature alone is not enou gh in itself to 

significantly change the underlying philosophical paradigm, and with it our choices and 

behaviour. To overcome the Cartesian paradigm that governed our culture during the last 

400 years and to arrive at a deeply ecological or sustainable pa radigm we must inquire into 

questions that can uncover and transform deeply held assumptions.  

 

To do so I find it useful to consider the Buddhist concept of the Ôtwo truthsÕ, relative and 

ultimate truth. It describes u ltimate truth as the aspect of reality  that is totally free of 

dualistic and intellectual  elaborations. In contrast, the level of reali ty that lies within the 

scope of  dualistic cognition is relative and conventional.   

 

During introspective experiments such as meditation or mindfulness practic e I observe that 

my mind is almost continuously engaged in compulsive thought, stealing my peace and clarity 

of mind. Now why is that? Krishnamurti (2000) explains that the self does not exist in 

ultimate reality but only within the confines of relative tr uth, which is created by the 

intellect. The self then is no skin - bound entity, but a psychological entity. A human being, 

completely identified with thought - forms of ÔmeÕ, ÔmineÕ and ÔIÕ, then needs to uphold the 

activity of thought 24/7 to uphold the illu sion of some kind of separate existence.  

 

Zen master Thich Nhat Hanh (2003) draws attention to just how very deeply the tendency of 



dualistic grasping is. A section in the book ÒThe hidden connectionsÓ (Capra, 2002) describing 

recent research conducted at  the infamous ETH in ZŸrich that is looking at the 

development of pre - biotic life, helped me to understand  this more clearly. Simply put, their 

simulations showed that pre - biotic life evolved, in communities of interacting bubbles. 

Chemical reactions took place within these bubbles, the predecessors of our cells. Across 

their membrane bound peripheries -  todayÕs cell walls Ð molecular particles were exchanged 

and the systems grew increasingly complex culminating the first single - celled organisms. I 

think th at the dualistic tendencies of our consciousness tracks back to our first ancestral 

bubbles, as with the membrane bound periphery came inside and outside, up and down, self 

and other. This gives me a sense of just how deeply the roots of dualistic grasping  at 

phenomena sit. The dualistic nature of thought can then be seen as a manifestation 

originating  in the early evolution of life.  

 

Thich Nhat Hanh (2003) maintains that perceiving Ôthings- in- themselvesÕ, directly without 

distor t ion or delusion1, is the only one of Ôthree modes of perception Õ that is direct, yet our 

perception rarely rea ches this mode. We usually perceive things in the other two modes, as 

Ôrepresentations Õ (our conventional distorted perception as mentioned above) or Ômere 

imagesÕ, which appear entirely mind based, such as during dreaming or visualisation. He 

asserts that it is not only possible to perceive Ôthings in themselvesÕ but crucially important 

if we hope to generate wisdom and deep understanding.  

 

Only through a Ôpsychological deathÕ -  the disidentification of thought -  can we tap into the 

luminous nature of mind that is marked by a deep sense of wholeness and oneness. It is in 

this state of mind that understanding expands into the great depths of true wisdom, free 

of the very limit ed boundaries and narrow concepts that characterize the nature of 

thought and conventional perception as we have seen above. In short, cessation of though 

marks the emergence of wholeness, creativity, innovation and deep understanding.  

 

The point here rea lly is that the close link between how we perceive ourselves in relation to 

the environment we live in and our behaviour in response to it means that our understanding 

of phenomena is crucially significant  (Dalai Lama, 2003). It must then be the aim of a l earning 

approach for sustainability and responsibility to (also) enable true insight into the nature of 

emptiness or Ôthings in themselvesÕ. We must find ways to instill a hunger for going beyond 

conventional perception in our selves and in others to re - align with the needs of the whole.  
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Moral vs. Beautiful Action   

In this sense, the matter is closely related to Naess (1989) understanding of self -

realisation, which he conceptually described as a process allowing an individual to grow from 

an ego- centric t owards an eco- centric perception of the self (figure 1 ).  

 

 
 

              Figure 1: The ecological self model, describing of an expanding identity,  

drawing attention to possible limitations due to  dominant underlying paradigms 

 

Such self - realisation the n allows the individual to identify with the Earth itself, Òto realise 

the interdependency Ð tacitly -  and to live out the social justice and lifestyle implications of 

this realisation without feeling duty - bound or morally obligedÓ (Key, 2003). In his ethical 

considerations on self - realisation Naess (1989) too differentiates between ÔmoralÕ and 

ÔbeautifulÕ action that would arise out of the unity of the ontological and psychological:   

 

Moral actions are motivated by acceptance of a moral law, and manifest themselves clearly  

when acting against inclination. A person acts beautifully when acting benevolently from  

inclination. Environment is then not felt to be something strange or hostile , which we must  

unfortunately adapt ourselves to, but something valua ble which we are inclined to treat with  

joy and respect, and the overwhelming richness of which we are inclined to use to satisfy our  

vital needs. (p. 85).  

  

Deep Ecology is a philosophical school of thought marked by such reasoning. It distinguishes 

between shallow ecology and deep ecology: Shallow ecology is described as human- centred, 

viewing humans as above or outside of nature, as the source of all value, and ascribes only 



instrumental value to nature (Capra, 1997, p. 7). Deep Ecology however sees the world as a 

network of phenomena that are deeply interwoven and interdependent. Arne Naess, (1998), 

the Ôphilosophical fatherÕ of Deep Ecology, characterised the Deep Ecology paradigm with 

the basic assumptions that:  

  

a. Humanity is inseparable from nat ure  

b. If humanity is deemed to be in some way dependent on nature then it would appear that  

there is a degree of self - interest in protecting nature  

 

Capra (1997) recognises deep ecological awareness as also encompassing spiritual or 

religious awareness:  

When the concept of the human spirit is understood as the mode of consciousness in which  

the individual feels a sense of belonging, of connectedness, to the cosmos as a whole, it  

becomes clear that ecological awareness is spiritual in its deepest essence. (p. 7)  

  

Hence it is not surprising that deep ecological awareness is consistent with the so - called 

Ôperennial philosophyÕ of spiritual traditions such as in Christian mysticism, that of Zen or 

Dogzen Buddhism, or the philosophy and cosmology underlying the Native American 

traditions (Capra, Steindl - Rast and Matus , 1991).   

 

In my work I as outdoor educator programme design and facilitation aim to translate the 

deep ecology paradigm into an educational paradigm. A mix of approaches inspires the 

theore tical framework for educational practice  and its exploration is subject to  the 

remainder of this paper.  I therefore shall end this section on Deep Ecology with the formula 

Naess uses to describe the process necessary for transformative learning.  

!

The for mula below illustrates this idea:  

Deep Questioning + Deep Experience >>> Deep Understanding + Deep Commitment 

 

 

The Ecology of Adventure Model  

Key (2003, p.67) asserts that direct insights (non - intellectual) into the non - dualistic 

dimension can only come about through experience as it was before abstraction Ð lying in 

the ontological ÒforestructureÓ (Heidegger, 1962); beneath duality -  in the underlying 

ÒqualityÓ of metaphysical wholeness (Pirsig, 1974) -  and beyond epistemology, which in itself 

is dualistic, treating knowledge as an object of contemplation. Key argues for the 

importance to provide these kinds of deep experiences that give access to direct 

perception of our diverse environments as an integral part of our ÔselfÕ. In his masters 

thesis he goes on to show up how outdoor and nature experiences have often been 

powerful parts in creating such very valuable moments of insight.  



 

From his investigations Key draws out the Òecology of adventure modelÓ (figure 2) an eco-

educational approach combining th e disclosure of theoretical elements (drawing on sources 

such as environmental philosophy, ecopsychology and system theory) with ÔpowerfulÕ 

adventure experiences in wild places to create Òchanges in the way the ÔselfÕ is perceived 

(which tend to be cogniti ve representing a shift in understanding) and experienced (which 

tend to be intuitive and represent a shift in identity) .Ó (p. 48) 

Figure 2: The ecology of adventure model 

 

Literature suggests that the se kinds of processes can be extremely significant lif e events, 

or part of a greater sequence of such events.  The facilitator therefore plays a central role 

in this approach which marks a shift from more traditional facilitation style s to those based 

in psychotherapy and counseling. It is the facilitator who deliberately and artfully brings 

together all the elements and then skillfully and reflexively responds  to and holds what 

emerges in the process.  

 

 

The U - process of heuristic discovery  

Throughout  the past 10 years I have been experimenting educationally to find a powerful 

approach for transformative nature - based learning. The courses I designed where a mix of 

adventure sports, theory sessions, and practices such as dialogue, mindfulness, meditation, 

emotional transfor mation or creative group work. T hese elements where embedded 

methodically in outdoor journeys, with course design adapting to the various needs, interest 

and learning objectives of participants. To communicate the learning process was always 

quite a challenge for me. 

 



During my literature review  I came across the ÔU- process of heuristic discoveryÕ (Jaworski, 

1996; Senge et. al. 2001; Scharmer, 2009), a learning theory first coined by economist and 

Nobel Laureate Brian Arthur and then further uncovered by leading thinkers and 

researchers on the su bject of personal and organisational learning at the MIT 

(Massachusetts Institute of Technology). It struck me immediately that this model was the 

missing link I was searching for to more clearly explain the learning methodology I had been 

pioneering for a ll these years. It grounds and ties together models like KeyÕs Ôecology of 

adventureÕ, ideas expressed in Deep Ecology and transformative practices such as 

meditation, yoga, arts or dialogue. Not that the process is always as neat  in real life  Ð but I 

do t hink there is a big correlation. There lies great value in the ability to devise a secular 

learning process that seems to be of such importance to humanity and the Earth. I was so 

happy about this discovery that I spent the next four days thrilled with ent husiasm! 

 

Figure 3 (next page) offers a brief overview of how I  understand this learning model, what 

each of the stages mean to me and gives some examples on practices to facilitate the 

process. I also recommend the books Presence (Senge et. al., 2001 and the U- theory 

(Scharmer, 2009). 

 

 

 



      Figure 3: Overview of the U- process of heuristic discovery  

 

The key of mindfulness  

The U- process or similar approaches to transformative learning, although increasingly 

popular in management theory are not yet widely practiced by individuals or organisations. 

Why? Probably because the process is difficult to enter into  and then it may draw out all 

sorts of joys and pains, potentially turning our world upside down as deeply held 

assumptions are challenged, shattering  the Ôold worldviewÕ. Studying the learning models 

above, I noticed that the key to all of these  processes is awareness or mindfulness. 

Although implicit to the  processes described, it isnÕt represented clearly enough in any of 

them. 

 

LetÕs first consider what often  happens when we are really challenged but not attentive to 

our state of mind. The stronger the challenge, the bigger the tendency to  quickly fall back 

into the past by drawing onto learned patterns or modes of behaviour. We react Òmuch like 

a computer and just download and run the program from memory -  our hard driveÓ 

!
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�w�i�t�h� �m�a�n�y� �o�f� �t�h�e� �w�i�s�d�o�m� �t�e�a�c�h�i�n�g�s� �t�h�a�t� �s�e�e�k� �t�o� �h�e�l�p� �i�n�d�i�-
�v�i�d�u�a�l�s� �a�n�d� �c�o�m�m�u�n�i�t�i�e�s� �o�v�e�r�c�o�m�e� �t�h�e� �l�i�m�i�t�a�t�i�o�n�s� �i�n�h�e�r�e�n�t� 
�t�o� �t�h�e� �f�r�a�g�m�e�n�t�a�t�i�o�n� �a�n�d� �d�u�a�l�i�s�m� �o�f� �t�h�o�u�g�h�t� �a�n�d� �k�n�o�w�l�e�d�g�e�.� � 
�T�h�e� �U�-�p�r�o�c�e�s�s� �i�s� �n�o�t� �n�e�c�e�s�s�a�r�i�l�y� �a� �l�e�n�g�t�h�y� �t�i�m�e�-�c�o�n�s�u�m�i�n�g� 
�j�o�u�r�n�e�y� �b�u�t� �c�a�n� �h�a�p�p�e�n� �i�n� �t�h�e� �ß�a�s�h� �o�f� �a�n� �i�n�s�t�a�n�t�.

�T�h�e� �C�h�a�l�l�e�n�g�e
�O�n� �a� �c�o�l�l�e�c�t�i�v�e� �l�e�v�e�l� �c�h�a�l�l�e�n�g�e�s� �m�a�y� �t�a�k�e� �t�h�e� �f�o�r�m� �o�f� �e�c�o�-
�n�o�m�i�c� �i�n�s�t�a�b�i�l�i�t�y�,� �e�n�v�i�r�o�n�m�e�n�t�a�l� �d�e�g�r�a�d�a�t�i�o�n� �o�r� �s�o�c�i�a�l� �i�n�j�u�s�-
�t�i�c�e�.� �I�n� �o�u�r� �p�e�r�s�o�n�a�l� �l�i�v�e�s� �w�e� �m�a�y� �s�t�r�u�g�g�l�e� �w�i�t�h� �i�n�t�r�a�-� �o�r� �i�n�-
�t�e�r�p�e�r�s�o�n�a�l� �c�o�n�ß�i�c�t�s� �a�n�d� �o�u�r� �i�n�a�b�i�l�i�t�y� �t�o� �r�e�s�o�l�v�e� �t�h�e�m�.

�D�o�w�n�l�o�a�d�i�n�g
�D�o�w�n�l�o�a�d�i�n�g� �r�e�f�e�r�s� �t�o� �o�u�r� �t�e�n�d�e�n�c�y� �a�n�d� �d�e�s�i�r�e� �t�o� �q�u�i�c�k�l�y� �a�l�-
�l�e�v�i�a�t�e� �t�h�e� �p�a�i�n�f�u�l� �s�i�t�u�a�t�i�o�n� �b�y� �(�o�f�t�e�n� �s�u�b�c�o�n�s�c�i�o�u�s�l�y�)� �d�r�a�w�-
�i�n�g� �o�n� �o�l�d� �m�o�d�e�s� �o�f� �t�h�o�u�g�h�t� �a�n�d� �b�e�h�a�v�i�o�u�r�.� �S�i�m�i�l�a�r� �t�o� �a� �c�o�m�-
�p�u�t�e�r� �w�e� �t�o�o� �h�a�v�e� �a� �t�e�n�d�e�n�c�y� �t�o� �a�c�c�e�s�s� �o�u�r� �Ô�h�a�r�d�-�d�i�s�c�Õ� �t�o� 
�r�e�s�p�o�n�d� �t�o� �c�h�a�l�l�e�n�g�e�s�.� �E�v�e�n� �t�h�o�u�g�h� �t�h�e�s�e� �h�a�v�e� �s�h�o�w�n� �t�o� �b�e� 
�i�n�a�d�e�q�u�a�t�e� �r�e�s�p�o�n�s�e�s�,� �t�o�o� �n�a�r�r�o�w� �a�n�d� �l�i�m�i�t�e�d�,� �t�h�e�r�e� �s�e�e�m�s� 
�t�o� �b�e� �a� �s�t�r�o�n�g� �t�e�n�d�e�n�c�y� �t�o� �f�a�l�l� �b�a�c�k� �i�n�t�o� �t�h�e� �o�l�d� �r�e�a�c�t�i�v�e� 
�p�a�t�t�e�r�n�s�,� �a�s� �w�e� �s�e�e�m�i�n�g�l�y� �h�a�v�e� �n�o� �a�l�t�e�r�n�a�t�i�v�e� �q�u�i�c�k�-�Þ�x� �s�o�l�u�-
�t�i�o�n� �a�t� �h�a�n�d�,� �f�e�e�l� �o�v�e�r�w�h�e�l�m�e�d� �o�r� �d�e�s�p�e�r�a�t�e�.� �T�h�e� �U�-�p�r�o�c�e�s�s� 
�d�e�s�c�r�i�b�e�s� �a� �w�a�y� �o�u�t� �o�f� �t�h�e� �d�i�l�e�m�m�a�,� �h�o�w�e�v�e�r� �i�t� �i�s� �n�o�t� �a�n� �e�a�s�y� 
�s�o�l�u�t�i�o�n� �a�s� �i�t� �r�e�q�u�i�r�e�s� �g�r�o�w�t�h� �i�n� �a�w�a�r�e�n�e�s�s�.� �G�r�o�w�t�h� �a�n�d� �b�i�r�t�h� 
�a�r�e� �p�a�i�n�f�u�l� �p�r�o�c�e�s�s�.� �O�v�e�r�c�o�m�i�n�g� �t�h�e� �s�t�r�o�n�g� �t�e�n�d�e�n�c�y� �o�f� �f�a�l�l�-
�i�n�g� �i�n�t�o� �t�h�e� �m�o�d�e� �o�f� �d�o�w�n�l�o�a�d�i�n�g� �i�s� �t�h�e� �v�e�r�y� �c�r�u�x�,� �e�s�p�e�c�i�a�l�l�y� 
�i�n� �s�i�t�u�a�t�i�o�n�s� �t�h�a�t� �t�r�i�g�g�e�r� �s�t�r�o�n�g� �e�m�o�t�i�o�n�a�l� �r�e�s�p�o�n�s�e� �Ð� �t�h�e

�P�r�e�s�e�n�c�i�n�g
�T�h�i�s� �p�h�a�s�e� �i�s� �m�a�r�k�e�d� �b�y� �a� �s�i�l�e�n�c�i�n�g� �o�f� �t�h�e� �i�n�t�e�l�l�e�c�t� �i�n� �w�h�i�c�h� 
�a� �s�h�i�f�t� �i�n� �i�d�e�n�t�i�t�y� �g�i�v�e�s� �a�c�c�e�s�s� �t�o� �t�h�e� �Ò�g�e�n�e�r�a�t�i�v�e� �c�a�p�a�c�i�t�y� 
�o�f� �n�a�t�u�r�e�Ó� �(�J�a�w�o�r�s�k�i�,� �1�9�9�6�)�.� �T�h�e� �s�h�i�f�t� �i�s� �a�n� �e�x�p�a�n�s�i�o�n� �i�n�t�o� 
�o�u�r� �Ô�e�c�o�l�o�g�i�c�a�l� �s�e�l�f�Õ�.� �I�t� �i�s� �t�h�e� �p�r�o�c�e�s�s� �o�f� �b�r�i�n�g�i�n�g� �t�h�e� �m�i�n�d� 
�b�a�c�k� �t�o� �t�h�e� �h�e�r�e� �a�n�d� �n�o�w�,� �w�h�i�c�h� �i�s� �t�h�e� �s�e�a�t� �o�f� �c�r�e�a�t�i�v�i�t�y� 
�a�n�d� �i�n�n�o�v�a�t�i�o�n�.� �I�f� �w�e� �b�e�c�o�m�e� �s�k�i�l�l�e�d� �i�n� �p�r�e�s�e�n�c�i�n�g� �t�h�r�o�u�g�h� 
�m�e�d�i�t�a�t�i�v�e� �p�r�a�c�t�i�c�e�s� �t�h�e�n� �g�r�e�a�t� �s�e�n�s�i�t�i�v�i�t�y� �a�r�i�s�e�s�,� �o�u�r� 
�p�e�r�c�e�p�t�i�o�n� �b�e�c�o�m�e�s� �s�h�a�r�p� �a�n�d� �w�e� �c�a�n� �l�o�o�k� �a�t� �t�h�e� �w�o�r�l�d� 
�t�h�r�o�u�g�h� �f�r�e�s�h� �e�y�e�s�.� 

�E�m�e�r�g�e�n�c�e� �o�f� �t�h�e� �N�e�w
�B�a�s�e�d� �o�n� �d�e�e�p� �i�n�s�i�g�h�t�,� �n�e�w� �i�d�e�a�s� �a�n�d� �i�m�p�u�l�s�e�s� �a�r�e� �t�r�i�g�-
�g�e�r�e�d�.� �T�h�e�y� �c�a�n� �b�e� �i�n�n�o�v�a�t�i�o�n�s� �i�n� �b�e�h�a�v�i�o�u�r� �o�r� �i�d�e�a�s�.� �T�h�e� 
�p�r�o�c�e�s�s� �o�f� �e�m�e�r�g�e�n�c�e� �c�a�n� �b�e� �a�i�d�e�d� �t�h�r�o�u�g�h� �c�o�n�s�c�i�o�u�s� 
�e�x�p�l�o�r�a�t�i�o�n� �a�n�d� �c�r�y�s�t�a�l�l�i�s�a�t�i�o�n� �o�f� �i�d�e�a�s� �a�n�d� �u�n�d�e�r�s�t�a�n�d�-
�i�n�g�.� �D�i�a�l�o�g�u�e� �a�n�d� �e�x�p�e�r�i�m�e�n�t�a�t�i�o�n� �h�e�l�p� �t�h�i�s� �s�t�a�g�e� �o�f� �t�h�e� 
�p�r�o�c�e�s�s� �t�o� �m�a�n�i�f�e�s�t� �s�u�c�c�e�s�s�f�u�l�l�y�.� � 

�v�e�r�y� �c�i�r�c�u�m�s�t�a�n�c�e�s� �t�h�a�t� �m�a�y� �r�e�q�u�i�r�e� �a� �d�i�f�f�e�r�e�n�t� �a�p�p�r�o�a�c�h� 
�m�o�s�t�.� �T�h�e� �t�o�o�l� �t�h�a�t� �h�e�l�p�s� �t�o� �e�n�t�e�r� �i�n�t�o� �t�h�e� �U�-�p�r�o�c�e�s�s� �i�s� �m�i�n�d�-
�f�u�l�n�e�s�s� �p�r�a�c�t�i�c�e�.

�O�b�s�e�r�v�e�,� �O�b�s�e�r�v�e�,� �O�b�s�e�r�v�e
�O�b�s�e�r�v�a�t�i�o�n� �a�n�d� �s�u�s�p�e�n�d�i�n�g� �o�l�d� �p�a�t�t�e�r�n�s� �o�f� �m�a�r�k�s� �t�h�e� �s�t�a�r�t� 
�o�f� �m�o�v�i�n�g� �d�e�e�p�e�r� �i�n�t�o� �a�w�a�r�e�n�e�s�s�,� �t�h�e� �d�e�p�t�h� �o�f� �w�h�i�c�h� �i�s� 
�v�i�s�u�a�l�i�s�e�d� �b�y� �d�e�s�c�e�n�d�i�n�g� �d�o�w�n� �t�h�e� �U�.� �A�t� �t�h�i�s� �s�t�a�g�e� �w�e� �s�t�o�p�,� 
�r�e�m�a�i�n� �s�t�i�l�l� �y�e�t� �v�e�r�y� �a�l�e�r�t� �a�n�d� �w�a�t�c�h�f�u�l�.� �R�a�t�h�e�r� �t�h�a�n� �l�o�o�k�i�n�g� 
�t�h�r�o�u�g�h� �o�u�r� �f�e�e�l�i�n�g�s� �a�n�d� �e�m�o�t�i�o�n�s� �w�e� �l�o�o�k� �a�t� �t�h�e�m�.� �R�a�t�h�e�r� 
�t�h�a�n� �b�e�i�n�g� �c�a�t�a�p�u�l�t�e�d� �i�n�t�o� �r�e�a�c�t�i�o�n� �b�y� �o�u�r� �j�u�d�g�i�n�g�,� �c�o�m�p�a�r�-
�i�n�g� �o�r� �r�e�j�e�c�t�i�n�g� �m�i�n�d� �s�i�m�p�l�y� �s�t�a�y� �w�i�t�h� �w�h�a�t� �w�e� �s�e�e� �w�i�t�h�i�n� �o�r� 
�a�r�o�u�n�d� �u�s�.� �A�s� �w�e� �a�c�t�i�v�a�t�e� �t�h�e� �Ô�w�i�t�n�e�s�s�Õ� �w�e� �m�o�v�e� �d�e�e�p�e�r� �i�n�t�o
�t�h�e� �r�e�a�l�m� �o�f� �f�e�e�l�i�n�g� �a�n�d� �s�e�n�s�i�n�g�.� �T�h�e� �m�e�t�a�p�h�o�r� �o�f� �t�h�i�s� �s�t�a�g�e� 
�i�s� �t�h�a�t� �o�f� �w�a�t�c�h�i�n�g� �a� �b�u�r�n�i�n�g� �Þ�r�e� �s�l�o�w�l�y� �d�i�e� �o�u�t� �a�s� �w�e� �s�t�o�p� 
�f�e�e�d�i�n�g� �i�t� �w�i�t�h� �w�o�o�d� �(�t�h�o�u�g�h�t�)�.� �I�t� �i�s� �h�e�r�e� �t�h�a�t� �w�e� �o�u�t�w�a�r�d�l�y� 
�r�e�t�r�e�a�t� �a�n�d� �s�l�o�w� �d�o�w�n� �t�o� �p�r�e�p�a�r�e� �t�h�e� �g�r�o�u�n�d�s� �f�o�r� �m�o�v�i�n�g� 
�i�n�t�o� �t�h�e� �n�e�x�t� �s�t�a�g�e� �o�f� �t�h�e� �p�r�o�c�e�s�s�.� �T�h�e� �p�r�a�c�t�i�c�e�s� �t�h�a�t� �m�i�g�h�t� 
�h�e�l�p� �h�e�r�e� �m�o�s�t� �a�r�e� �e�m�o�t�i�o�n�a�l� �t�r�a�n�s�f�o�r�m�a�t�i�o�n� �a�n�d� �m�e�a�n�s� 
�f�o�r� �m�e�n�t�a�l� �a�n�d� �e�m�o�t�i�o�n�a�l� �c�a�t�h�a�r�s�i�s� �a�n�d� �r�e�ß�e�c�t�i�o�n� �t�h�r�o�u�g�h� 
�e�x�p�r�e�s�s�i�v�e� �a�r�t�s�,� �d�a�n�c�e�,� �y�o�g�a�,� �s�p�o�r�t�s�,� �n�a�t�u�r�e� �o�r� �a�d�v�e�n�t�u�r�e� 
�e�x�p�e�r�i�e�n�c�e�s� �a�n�d� �d�i�a�l�o�g�i�n�g�.

�D�O�W�N�L�O�A�D�I�N�G

�O�B�S�E�R�V�E�,� 
�O�B�S�E�R�V�E�,� 
�O�B�S�E�R�V�E

�P�R�E�S�E�N�C�I�N�G

�E�M�E�R�G�E�N�C�E� �O�F� �N�E�W

�T�H�E� �C�H�A�L�L�E�N�G�E

� 



(Scharmer, 2009) Ð regardless if it actually works or not .  

 

It is a tremendous capacity to suspend rather than re - enact, to observe, rather than judge, 

to retreat instead of busying ourselves and to embrace painful thoughts and emotions 

rather than to suppress what we find. These obstacles need to be overcome in order to  

start off into the process of finding creative solutions, healing and transformation . The key 

I believe is mindfulness, others may prefer to simply call it awareness or experiential 

presence. Essentially mindfulness allows us to look at feelings, situations and emotions 

rather than through them.  

 

Especially in difficult situations the  Ôseed of mindfulnessÕ needs to be strong already 

otherwise we are just overwhelmed as powerful  emotions arise  (see Appendix 2). This means 

that we need to train our awareness during times when things are good and easy. There are 

many ways of strengthening the seed of mindfulness such as  through sitting, walking, eating 

or washing dishes. It sounds easy and it is, but the power of old habits and in fact the  desire 

of the mind - based sense of self to remain unobserved in order to survive are not to be 

underestimated!  

 

Mindfulness is an eff icient agent to uncover the interplay between body, feelings, intellect 

and environment. It can heal old wounds and calm the fragmented over - activity of cognition.  

In this way mindfulness practices increase both an ecological understanding of phenomena 

and boost the ability to meet learning opportunities that lay within experiences. 

Conceptually, these practices draw on Buddhist psychology in which mindfulness is 

understood as a transformative energy. As Thich Nhat Hahn reasons (2006):  

Because the mind is the base of all actions, it is therefore very important to be mindful.  

Mindfulness is the best state of being for the mind. With mindfulness, our thinking and our  

bodily and verbal actions will naturally go in the direction of healing and transforming. ( p. 136-

137)  

 

Such understanding would then place mindfulness or awareness at the very heart of a 

learning process for sustainability and responsibility. I think it would be valuable to 

represent this graphically and thus will aim to do so. An alternative to all this is to simply 

remain content with our limited insight as David Butterfield (in Farhi, 2003) suggests:  

ÒHan Shan, that great and crazy Chinese poet a thousand years ago, said weÕre all like bugs in 

a bowl Ð all day goinÕ around never leaving their bowl. I say thatÕs right every day climbing up 

the side, slidinÕ back down over and over again. Sit in the bottom of the bowl head in your 

hands Ð cry Ð moan Ð feel sorry for yourself. Or  -  look aroundÉ see your fellow bugs Ð walk 

around say Òhow ya doinÕ?Ò Say Òhey, nice bowl.Ó 
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Appendix 1: Expressive Arts Exercise  

 

A short guided relaxation  created the space to ca ll forward a challenge we where facing at 

the time and to connect with it on a somatic level. With closed eyes I was lying on the floor, 

Shoshanas voice guiding me into a deep relaxation, calling forth my personal challenge and 

feeling into it. Rather than  suppressing the feeling I was asked to just hold it, watch it, 

notice how it feels and where any associated emotion may sit.  

 

The second step was to fold a large piece of paper twice, marking three equal sections. 

With plenty of art - materials available we now had 15 minutes to fill each of the three 

spaces. The first one representing the problem, the challenge, Òthe thingÓ as she called it; 

the second space Òmy relationship to that thingÓ and the third space Òthe solutionÓ (figure 

1). The time pressure meant that not much conception is possible but surrendering to the 

process of symbolic emergence. I recognized how this process challenged me to trust my 

self and to fully submit  to the process. As I rarely practice arts, I felt a bit woody and 

insecure, yet I clearly saw how strength and confidence within allowed me to let go of any 

need to control the outcome.  

 

 
 

 

The third phase in the exercise was in pairs and asked us to deeply look at our partners 

picture and to spontaneously act, move or dance out w hat we where getting from each of 

the sections. This part was the most astonishing experience for me. I felt like I really 

understood , for the first time , what it meant to access creativity through art and why 

presentational knowing could be of such import ance. At first I just allowed my partners 

picture to Ôsoak inÕ. Knowing that I had to act out spontaneously  intensified my thirst and 

Figure 1: My picture representing the ÒthingÓ 

(being a struggle with sharp words and diffe ring 

views) my relationship to it and the solution  
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openness for information. The information came in form of colour , form  and emotion. I felt 

a great sense of aliveness, alertness and spaciousness within. The acting out was almost 

effortless and natural. It was a kind of very deep communication between my partner and 

me. Transmission or sharing was very direct , as it did not take the detour through language 

and thought. It to uched and penetrated me much more directly and allowed a depth that 

gave me a sense of intimacy and responsibility.  

 

 The last step in the exercise asked us to reflect on what we had perceived in our partners 

work and to offer some words that reflected th is on a piece of paper (figure 2). The partner 

then marked the five words that resonated most, and out of those we where then to 

compose feedback which could take the form of poetry, prose or song. I experienced this 

stage as a sharp contrast. Inviting bac k into consciousness the world of words made me 

realise the silent yet moving and very alive world of feelings, awareness and creativity, that I 

had dived into during the past 30 minutes. It see ms like we need to consciously experience 

such sharp contrasts  in order to reconnect to and make better use of our potential to  

express and understand more fully. It highlighted the limitation of language and the tragedy 

of using it so compulsively and with such predominance despite of it s limitations. But it also 

made it beautifully clear that there are other ways of knowing and communicating that wait 

to be discovered. We can then learn how to bring them back into the process of education.  

 

 

 

It was the nature of creativity, thought, words and perception that I st arted to explore in 

the expressive arts exercise.  In the next section of the paper I deepen this through 

reflective observation and the review of literature.  

!
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Figure 2: Feedback paper with letter Ð moving 
back into the conceptual world of thought !
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Appendix 2: Facilitating a wilderness solo  

                                                                                                                Figure 5: Images of the solo 

 

Inspired by the writings of Joseph Jaworski, founder of the international leadership forum 

Andres, a course mate and friend, asked me to facilitate a ÔsoloÕ for him. In the process 

leading up to the time alone in the ÔwildÕ, we engaged in preparatory practices such as yoga, 

mindfulness practice and meditation, explored the natural surroundings on some adventure 

activities and had dialogue on a number of themes inclu ding the ÒU- process of heuristic 

discoveryÓ a model for learning that was of interest to both of us (sound file available on 

request).   

 

On his solo the weather was unexpectedly miserable, with rain, winds and even snow at 

times. As a facilitator it was h ard for me to trust the process, worrying for Andres 

comfort. In the review session Andres told me how he had first done some yoga and 

meditation and was then sitting at the fire under a protective tarp he had hung between 

trees. As he was sitting there he  noticed a sense of unrest and mental chatter dreaming of 

Ôhow nice it could beÕ without the rain; -  wishing it to be different. As he became aware of 

those thoughts he just stopped and watched them for a while. And in one instant, as it 

became so clear that it did not help to reject what was happening out there, Andres just 

surrendered to and deeply accepted the situation. ÒOnce I let go of the resistance in me a 

deep sense of peace and calm overcame me. It was a very special momentÓ.  

 

It became clear to me how rich and powerful a facilitator the natural world is. I also 

understood more deeply how important it was to not Òtry to created nice cushy experiences 

for peopleÓ but to empower people beforehand to deliberately choose their Ôexposure to the 

worldÕ (i.e. cave, tent, tarp or no rain cover in the open). As I picked Andres up the next day 

he was just as happy as ever -  with a big smile from ear to ear. Regardless of the worst 

conditions possible, he had a great time and appreciated the unique flavor of his experience. 
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